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Topicality

The affirmative has to defend the congress or the judiciary increase restrictions on the presidents war power authority
1.should means the debate is about USFG policy change 
Ericson 2003 Jon M., Dean Emeritus of the College of Liberal Arts – California Polytechnic U., et al., The Debater’s Guide, Third Edition, p. 4
The Proposition of Policy: Urging Future Action In policy propositions, each topic contains certain key elements, although they have slightly different functions from comparable elements of value-oriented propositions. 1. An agent doing the acting ---“The United States” in “The United States should adopt a policy of free trade.” Like the object of evaluation in a proposition of value, the agent is the subject of the sentence. 2. The verb should—the first part of a verb phrase that urges action. 3. An action verb to follow should in the should-verb combination. For example, should adopt here means to put a program or policy into action though governmental means. 4. A specification of directions or a limitation of the action desired. The phrase free trade, for example, gives direction and limits to the topic, which would, for example, eliminate consideration of increasing tariffs, discussing diplomatic recognition, or discussing interstate commerce. Propositions of policy deal with future action. Nothing has yet occurred. The entire debate is about whether something ought to occur. What you agree to do, then, when you accept the affirmative side in such a debate is to offer sufficient and compelling reasons for an audience to perform the future action that you propose. 
2. Resolved with a colon indicates policy 
Army Officer School ’04 (5-12, “# 12, Punctuation – The Colon and Semicolon”, http://usawocc.army.mil/IMI/wg12.htm)
The colon introduces the following: a. A list, but only after "as follows," "the following," or a noun for which the list is an appositive: Each scout will carry the following: (colon) meals for three days, a survival knife, and his sleeping bag. The company had four new officers: (colon) Bill Smith, Frank Tucker, Peter Fillmore, and Oliver Lewis. b. A long quotation (one or more paragraphs): In The Killer Angels Michael Shaara wrote: (colon) You may find it a different story from the one you learned in school. There have been many versions of that battle [Gettysburg] and that war [the Civil War]. (The quote continues for two more paragraphs.) c. A formal quotation or question: The President declared: (colon) "The only thing we have to fear is fear itself." The question is: (colon) what can we do about it? d. A second independent clause which explains the first: Potter's motive is clear: (colon) he wants the assignment. e. After the introduction of a business letter: Dear Sirs: (colon) Dear Madam: (colon) f. The details following an announcement For sale: (colon) large lakeside cabin with dock g. A formal resolution, after the word "resolved:" Resolved: (colon) That this council petition the mayor.

Vote negative 
1.Limits--- there are an infinite number of aff when you just have to mention the resolution and don’t have to defend it, limits explosion makes research impossible and destroys dialogue 
Hanghoj 2008
Thorkild, researcher for the Danish Research Centre on Education and Advanced Media Materials, http://static.sdu.dk/mediafiles/Files/Information_til/Studerende_ved_SDU/Din_uddannelse/phd_hum/afhandlinger/2009/ThorkilHanghoej.pdf
Debate games are often based on pre-designed scenarios that include descriptions of issues to be debated, educational goals, game goals, roles, rules, time frames etc. In this way, debate games differ from textbooks and everyday classroom instruction as debate scenarios allow teachers and students to actively imagine, interact and communicate within a domain-specific game space. However, instead of mystifying debate games as a “magic circle” (Huizinga, 1950), I will try to overcome the epistemological dichotomy between “gaming” and “teaching” that tends to dominate discussions of educational games. In short, educational gaming is a form of teaching. As mentioned, education and games represent two different semiotic domains that both embody the three faces of knowledge: assertions, modes of representation and social forms of organisation (Gee, 2003; Barth, 2002; cf. chapter 2). In order to understand the interplay between these different domains and their interrelated knowledge forms, I will draw attention to a central assumption in Bakhtin’s dialogical philosophy. According to Bakhtin, all forms of communication and culture are subject to centripetal and centrifugal forces (Bakhtin, 1981). A centripetal force is the drive to impose one version of the truth, while a centrifugal force involves a range of possible truths and interpretations. This means that any form of expression involves a duality of centripetal and centrifugal forces: “Every concrete utterance of a speaking subject serves as a point where centrifugal as well as centripetal forces are brought to bear” (Bakhtin, 1981: 272). If we take teaching as an example, it is always affected by centripetal and centrifugal forces in the on-going negotiation of “truths” between teachers and students. In the words of Bakhtin: “Truth is not born nor is it to be found inside the head of an individual person, it is born between people collectively searching for truth, in the process of their dialogic interaction” (Bakhtin, 1984a: 110). Similarly, the dialogical space of debate games also embodies centrifugal and centripetal forces. Thus, the election scenario of The Power Game involves centripetal elements that are mainly determined by the rules and outcomes of the game, i.e. the election is based on a limited time frame and a fixed voting procedure. Similarly, the open-ended goals, roles and resources represent centrifugal elements and create virtually endless possibilities for researching, preparing,   presenting, debating and evaluating a variety of key political issues. Consequently, the actual process of enacting a game scenario involves a complex negotiation between these centrifugal/centripetal forces that are inextricably linked with the teachers and students’ game activities. In this way, the enactment of The Power Game is a form of teaching that combines different pedagogical practices (i.e. group work, web quests, student presentations) and learning resources (i.e. websites, handouts, spoken language) within the interpretive frame of the election scenario. Obviously, tensions may arise if there is too much divergence between educational goals and game goals. This means that game facilitation requires a balance between focusing too narrowly on the rules or “facts” of a game (centripetal orientation) and a focusing too broadly on the contingent possibilities and interpretations of the game scenario (centrifugal orientation). For Bakhtin, the duality of centripetal/centrifugal forces often manifests itself as a dynamic between “monological” and “dialogical” forms of discourse. Bakhtin illustrates this point with the monological discourse of the Socrates/Plato dialogues in which the teacher never learns anything new from the students, despite Socrates’ ideological claims to the contrary (Bakhtin, 1984a). Thus, discourse becomes monologised when “someone who knows and possesses the truth instructs someone who is ignorant of it and in error”, where “a thought is either affirmed or repudiated” by the authority of the teacher (Bakhtin, 1984a: 81). In contrast to this, dialogical pedagogy fosters inclusive learning environments that are able to expand upon students’ existing knowledge and collaborative construction of “truths” (Dysthe, 1996). At this point, I should clarify that Bakhtin’s term “dialogic” is both a descriptive term (all utterances are per definition dialogic as they address other utterances as parts of a chain of communication) and a normative term as dialogue is an ideal to be worked for against the forces of “monologism” (Lillis, 2003: 197-8). In this project, I am mainly interested in describing the dialogical space of debate games. At the same time, I agree with Wegerif that “one of the goals of education, perhaps the most important goal, should be dialogue as an end in itself” (Wegerif, 2006: 61). 
---Specific, limited resolutions ensure mutual ground which is key to sustainable argumentative clash without sacrificing the potential for creativity or openness, crucial to decision making 
Steinberg & Freeley 2008 
Austin J. Freeley is a Boston based attorney who focuses on criminal, personal injury and civil rights law, AND **David L. Steinberg , Lecturer of Communication Studies @ U Miami, Argumentation and Debate: Critical Thinking for Reasoned Decision Making pp45-
Debate is a means of settling differences, so there must be a difference of opinion or a conflict of interest before there can be a debate. If everyone is in agreement on a tact or value or policy, there is no need for debate: the matter can be settled by unanimous consent. Thus, for example, it would be pointless to attempt to debate "Resolved: That two plus two equals four," because there is simply no controversy about this statement. (Controversy is an essential prerequisite of debate. Where there is no clash of ideas, proposals, interests, or expressed positions on issues, there is no debate. In addition, debate cannot produce effective decisions without clear identification of a question or questions to be answered. For example, general argument may occur about the broad topic of illegal immigration. How many illegal immigrants are in the United States? What is the impact of illegal immigration and immigrants on our economy? What is their impact on our communities? Do they commit crimes? Do they take jobs from American workers? Do they pay taxes? Do they require social services? Is it a problem that some do not speak English? Is it the responsibility of employers to discourage illegal immigration by not hiring undocumented workers? Should they have the opportunity- to gain citizenship? Docs illegal immigration pose a security threat to our country? Do illegal immigrants do work that American workers are unwilling to do? Are their rights as workers and as human beings at risk due to their status? Are they abused by employers, law enforcement, housing, and businesses? I low are their families impacted by their status? What is the moral and philosophical obligation of a nation state to maintain its borders? Should we build a wall on the Mexican border, establish a national identification can!, or enforce existing laws against employers? Should we invite immigrants to become U.S. citizens? Surely you can think of many more concerns to be addressed by a conversation about the topic area of illegal immigration. Participation in this "debate" is likely to be emotional and intense. However, it is not likely to be productive or useful without focus on a particular question and identification of a line demarcating sides in the controversy. To be discussed and resolved effectively, controversies must be stated clearly. Vague understanding results in unfocused deliberation and poor decisions, frustration, and emotional distress, as evidenced by the failure of the United States Congress to make progress on the immigration debate during the summer of 2007. Someone disturbed by the problem of the growing underclass of poorly educated, socially disenfranchised youths might observe, "Public schools are doing a terrible job! They are overcrowded, and many teachers are poorly qualified in their subject areas. Even the best teachers can do little more than struggle to maintain order in their classrooms." That same concerned citizen, facing a complex range of issues, might arrive at an unhelpful decision, such as "We ought to do something about this" or. worse. "It's too complicated a problem to deal with." Groups of concerned citizens worried about the state of public education could join together to express their frustrations, anger, disillusionment, and emotions regarding the schools, but without a focus for their discussions, they could easily agree about the sorry state of education without finding points of clarity or potential solutions. A gripe session would follow. But if a precise question is posed—such as "What can be done to improve public education?"—then a more profitable area of discussion is opened up simply by placing a focus on the search for a concrete solution step. One or more judgments can be phrased in the form of debate propositions, motions for parliamentary debate, or bills for legislative assemblies. The statements "Resolved: That the federal government should implement a program of charter schools in at-risk communities" and "Resolved: That the state of Florida should adopt a school voucher program" more clearly identify specific ways of dealing with educational problems in a manageable form, suitable for debate. They provide specific policies to be investigated and aid discussants in identifying points of difference. To have a productive debate, which facilitates effective decision making by directing and placing limits on the decision to be made, the basis for argument should be clearly defined. If we merely talk about "homelessness" or "abortion" or "crime'* or "global warming" we are likely to have an interesting discussion but not to establish profitable basis for argument. For example, the statement "Resolved: That the pen is mightier than the sword" is debatable, yet fails to provide much basis for clear argumentation. If we take this statement to mean that the written word is more effective than physical force for some purposes, we can identify a problem area: the comparative effectiveness of writing or physical force for a specific purpose. Although we now have a general subject, we have not yet stated a problem. It is still too broad, too loosely worded to promote well-organized argument. What sort of writing are we concerned with—poems, novels, government documents, website development, advertising, or what? What does "effectiveness" mean in this context? What kind of physical force is being compared—fists, dueling swords, bazookas, nuclear weapons, or what? A more specific question might be. "Would a mutual defense treaty or a visit by our fleet be more effective in assuring Liurania of our support in a certain crisis?" The basis for argument could be phrased in a debate proposition such as "Resolved: That the United States should enter into a mutual defense treatv with Laurania." Negative advocates might oppose this proposition by arguing that fleet maneuvers would be a better solution. This is not to say that debates should completely avoid creative interpretation of the controversy by advocates, or that good debates cannot occur over competing interpretations of the controversy; in fact, these sorts of debates may be very engaging. The point is that debate is best facilitated by the guidance provided by focus on a particular point of difference, which will be outlined in the following discussion.

Limits outweigh---unrestricted aff ground explodes research burdens to the point where our lives become over consumed by debate---topicality MUST be a voting issue---definition debates matter and affect us in everyday life  
Harris 13 (Scott, Kansas Debate God, “This Ballot,” http://globaldebateblog.blogspot.com/2013/04/scott-harris-writes-long-ballot-for-ndt.html) 
I understand that there has been some criticism of Northwestern’s strategy in this debate round. This criticism is premised on the idea that they ran framework instead of engaging Emporia’s argument about home and the Wiz. I think this criticism is unfair. Northwestern’s framework argument did engage Emporia’s argument. Emporia said that you should vote for the team that performatively and methodologically made debate a home. Northwestern’s argument directly clashed with that contention. My problem in this debate was with aspects of the execution of the argument rather than with the strategy itself. It has always made me angry in debates when people have treated topicality as if it were a less important argument than other arguments in debate. Topicality is a real argument. It is a researched strategy. It is an argument that challenges many affirmatives. The fact that other arguments could be run in a debate or are run in a debate does not make topicality somehow a less important argument. In reality, for many of you that go on to law school you will spend much of your life running topicality arguments because you will find that words in the law matter. The rest of us will experience the ways that word choices matter in contracts, in leases, in writing laws and in many aspects of our lives. Kansas ran an affirmative a few years ago about how the location of a comma in a law led a couple of districts to misinterpret the law into allowing individuals to be incarcerated in jail for two days without having any formal charges filed against them. For those individuals the location of the comma in the law had major consequences. Debates about words are not insignificant. Debates about what kinds of arguments we should or should not be making in debates are not insignificant either. The limits debate is an argument that has real pragmatic consequences. I found myself earlier this year judging Harvard’s eco-pedagogy aff and thought to myself—I could stay up tonight and put a strategy together on eco-pedagogy, but then I thought to myself—why should I have to? Yes, I could put together a strategy against any random argument somebody makes employing an energy metaphor but the reality is there are only so many nights to stay up all night researching. I would like to actually spend time playing catch with my children occasionally or maybe even read a book or go to a movie or spend some time with my wife. A world where there are an infinite number of affirmatives is a world where the demand to have a specific strategy and not run framework is a world that says this community doesn’t care whether its participants have a life or do well in school or spend time with their families. I know there is a new call abounding for interpreting this NDT as a mandate for broader more diverse topics. The reality is that will create more work to prepare for the teams that choose to debate the topic but will have little to no effect on the teams that refuse to debate the topic. Broader topics that do not require positive government action or are bidirectional will not make teams that won’t debate the topic choose to debate the topic. I think that is a con job. I am not opposed to broader topics necessarily. I tend to like the way high school topics are written more than the way college topics are written. I just think people who take the meaning of the outcome of this NDT as proof that we need to make it so people get to talk about anything they want to talk about without having to debate against topicality or framework arguments are interested in constructing a world that might make debate an unending nightmare and not a very good home in which to live. Limits, to me, are a real impact because I feel their impact in my everyday existence. 
And, they are a prerequisite to debate 
Ruth Lessl Shively, Assoc Prof Polisci at Texas A&M, 2000 Political Theory and Partisan Politics p. 181-2
The requirements given thus far are primarily negative. The ambiguists must say "no" to—they must reject and limit—some ideas and actions. In what follows, we will also find that they must say "yes" to some things. In particular, they must say "yes" to the idea of rational persuasion. This means, first, that they must recognize the role of agreement in political contest, or the basic accord that is necessary to discord. The mistake that the ambiguists make here is a common one. The mistake is in thinking that agreement marks the end of contest—that consensus kills debate. But this is true only if the agreement is perfect—if there is nothing at all left to question or contest. In most cases, however, our agreements are highly imperfect. We agree on some matters but not on others, on generalities but not on specifics, on principles but not on their applications, and so on. And this kind of limited agreement is the starting condition of contest and debate. As John Courtney Murray writes: We hold certain truths; therefore we can argue about them. It seems to have been one of the corruptions of intelligence by positivism to assume that argument ends when agreement is reached. In a basic sense, the reverse is true. There can be no argument except on the premise, and within a context, of agreement. (Murray 1960, 10) In other words, we cannot argue about something if we are not communicating: if we cannot agree on the topic and terms of argument or if we have utterly different ideas about what counts as evidence or good argument. At the very least, we must agree about what it is that is being debated before we can debate it. For instance, one cannot have an argument about euthanasia with someone who thinks euthanasia is a musical group. One cannot successfully stage a sit-in if one's target audience simply thinks everyone is resting or if those doing the sitting have no complaints. Nor can one demonstrate resistance to a policy if no one knows that it is a policy. In other words, contest is meaningless if there is a lack of agreement or communication about what is being contested. Resisters, demonstrators, and debaters must have some shared ideas about the subject and/or the terms of their disagreements. The participants and the target of a sit-in must share an understanding of the complaint at hand. And a demonstrator's audience must know what is being resisted. In short, the contesting of an idea presumes some agreement about what that idea is and how one might go about intelligibly contesting it. In other words, contestation rests on some basic agreement or harmony. 
Dialogue is critical to education, well prepared 2 way exchanges are better than monologues 
Morson 4 (Gary, Northwestern professor,  Bakhtinian Perspectives on Language, Literacy, and Learning “Learning in Doing: Social, Cognitive and Computational Perspectives,” pg 330-2)
A belief in truly dialogic ideological becoming would lead to schools that were quite different. In such schools, the mind would be populated with a complexity of voices and perspectives it had not known, and the student would learn to think with those voices, to test ideas and experiences against them, and to shape convictions that are innerly persuasive in response. This very process would be central. Students would sense that whatever word they believed to be innerly persuasive was only tentatively so: the process of dialogue continues.We must keep the conversation going, and formal education only initiates the process. The innerly persuasive discourse would not be final, but would be, like experience itself, ever incomplete and growing. As Bakhtin observes of the innerly persuasive word: Its creativity and productiveness consist precisely in the fact that such a word awakens new and independent words, that it organizes masses of our words from within, and does not remain in an isolated and static condition. It is not so much interpreted by us as it is further, that is, freely, developed, applied to new material, new conditions; it enters into interanimating relationships with new contexts. . . . The semantic structure of an innerly persuasive discourse is not finite, it is open; in each of the new contexts that dialogize it, this discourse is able to reveal ever newer ways to mean. (DI, 345–6) We not only learn, we also learn to learn, and we learn to learn best when we engage in a dialogue with others and ourselves. We appropriate the world of difference, and ourselves develop new potentials. Those potentials allow us to appropriate yet more voices. Becoming becomes endless becoming. We talk, we listen, and we achieve an open-ended wisdom. Difference becomes an opportunity (see Freedman and Ball, this volume). Our world manifests the spirit that Bakhtin attributed to Dostoevsky: “nothing conclusive has yet taken place in the world, the ultimate word of the world and about the world has not yet been spoken, the world is open and free, everything is in the future and will always be in the future.”3 Such a world becomes our world within, its dialogue lives within us, and we develop the potentials of our ever-learning selves. Letmedraw some inconclusive conclusions, which may provoke dialogue. Section I of this volume, “Ideologies in Dialogue: Theoretical Considerations” and Bakhtin’s thought in general suggest that we learn best when we are actually learning to learn. We engage in dialogue with ourselves and others, and the most important thing is the value of the open-ended process itself. Section II, “Voiced, Double Voiced, and Multivoiced Discourses in Our Schools” suggests that a belief in truly dialogic ideological becoming would lead to schools that were quite different. In such schools, the mind would be populated with a complexity of voices and perspectives it had not known, and the student would learn to think with those voices, to test ideas and experiences against them, and to shape convictions that are innerly persuasive in response. Teachers would not be trying to get students to hold the right opinions but to sense the world from perspectives they would not have encountered or dismissed out of hand. Students would develop the habit of getting inside the perspectives of other groups and other people. Literature in particular is especially good at fostering such dialogic habits. Section III, “Heteroglossia in a Changing World” may invite us to learn that dialogue involves really listening to others, hearing them not as our perspective would categorize what they say, but as they themselves would categorize what they say, and only then to bring our own perspective to bear. We talk, we listen, and we achieve an open-ended wisdom. The chapters in this volume seem to suggest that we view learning as a perpetual process. That was perhaps Bakhtin’s favorite idea: that to appreciate life, or dialogue, we must see value not only in achieving this or that result, but also in recognizing that honest and open striving in a world of uncertainty and difference is itself the most important thing. What we must do is keep the conversation going. 

Generalities are not enough; Debating specific policies on both sides of the targeted killing debate is critical to make us better advocates against government violence—criticizing war without being willing to discuss actual policy details is a bankrupt strategy for social resistance. 
--we can use these categories to critique them; simulation does not undercut our potential for critique
--have to roll-play the enemy to know their language and learn their strategies 
Mellor 13 (Ewan E. Mellor – European University Institute, Why policy relevance is a moral necessity: Just war theory, impact, and UAVs, Paper Prepared for BISA Conference 2013, accessed: http://www.academia.edu/Documents/in/Drones_Targeted_Killing_Ethics_of_War)
This section of the paper considers more generally the need for just war theorists to engage with policy debate about the use of force, as well as to engage with the more fundamental moral and philosophical principles of the just war tradition. It draws on John Kelsay’s conception of just war thinking as being a social practice,35 as well as on Michael Walzer’s understanding of the role of the social critic in society.36 It argues that the just war tradition is a form of “practical discourse” which is concerned with questions of “how we should act.”37 Kelsay argues that: [T]he criteria of jus ad bellum and jus in bello provide a framework for structured participation in a public conversation about the use of military force . . . citizens who choose to speak in just war terms express commitments . . . [i]n the process of giving and asking for reasons for going to war, those who argue in just war terms seek to influence policy by persuading others that their analysis provides a way to express and fulfil the desire that military actions be both wise and just.38 He also argues that “good just war thinking involves continuous and complete deliberation, in the sense that one attends to all the standard criteria at war’s inception, at its end, and throughout the course of the conflict.”39 This is important as it highlights the need for just war scholars to engage with the ongoing operations in war and the specific policies that are involved. The question of whether a particular war is just or unjust, and the question of whether a particular weapon (like drones) can be used in accordance with the jus in bello criteria, only cover a part of the overall justice of the war. Without an engagement with the reality of war, in terms of the policies used in waging it, it is impossible to engage with the “moral reality of war,”40 in terms of being able to discuss it and judge it in moral terms. Kelsay’s description of just war thinking as a social practice is similar to Walzer’s more general description of social criticism. The just war theorist, as a social critic, must be involved with his or her own society and its practices. In the same way that the social critic’s distance from his or her society is measured in inches and not miles,41 the just war theorist must be close to and must understand the language through which war is constituted, interpreted and reinterpreted.42 It is only by understanding the values and language that their own society purports to live by that the social critic can hold up a mirror to that society to demonstrate its hypocrisy and to show the gap that exists between its practice and its values.43 The tradition itself provides a set of values and principles and, as argued by Cian O’Driscoll, constitutes a “language of engagement” to spur participation in public and political debate.44 This language is part of “our common heritage, the product of many centuries of arguing about war.”45 These principles and this language provide the terms through which people understand and come to interpret war, not in a deterministic way but by providing the categories necessary for moral understanding and moral argument about the legitimate and illegitimate uses of force.46 By spurring and providing the basis for political engagement the just war tradition ensures that the acts that occur within war are considered according to just war criteria and allows policy-makers to be held to account on this basis. Engaging with the reality of war requires recognising that war is, as Clausewitz stated, a continuation of policy. War, according to Clausewitz, is subordinate to politics and to political choices and these political choices can, and must, be judged and critiqued.47 Engagement and political debate are morally necessary as the alternative is disengagement and moral quietude, which is a sacrifice of the obligations of citizenship.48 This engagement must bring just war theorists into contact with the policy makers and will require work that is accessible and relevant to policy makers, however this does not mean a sacrifice of critical distance or an abdication of truth in the face of power. By engaging in detail with the policies being pursued and their concordance or otherwise with the principles of the just war tradition the policy-makers will be forced to account for their decisions and justify them in just war language. In contrast to the view, suggested by Kenneth Anderson, that “the public cannot be made part of the debate” and that “[w]e are necessarily committed into the hands of our political leadership”,49 it is incumbent upon just war theorists to ensure that the public are informed and are capable of holding their political leaders to account. To accept the idea that the political leadership are stewards and that accountability will not benefit the public, on whose behalf action is undertaken, but will only benefit al Qaeda,50 is a grotesque act of intellectual irresponsibility. As Walzer has argued, it is precisely because it is “our country” that we are “especially obligated to criticise its policies.”51 Conclusion This paper has discussed the empirics of the policies of drone strikes in the ongoing conflict with those associate with al Qaeda. It has demonstrated that there are significant moral questions raised by the just war tradition regarding some aspects of these policies and it has argued that, thus far, just war scholars have not paid sufficient attention or engaged in sufficient detail with the policy implications of drone use. As such it has been argued that it is necessary for just war theorists to engage more directly with these issues and to ensure that their work is policy relevant, not in a utilitarian sense of abdicating from speaking the truth in the face of power, but by forcing policy makers to justify their actions according to the principles of the just war tradition, principles which they invoke themselves in formulating policy. By highlighting hypocrisy and providing the tools and language for the interpretation of action, the just war tradition provides the basis for the public engagement and political activism that are necessary for democratic politics.52
[bookmark: _GoBack]2. Switch Side Debate The forum of college debate is vitally important for creating effective forms of public deliberation necessary to challenge illegitimate national security policy-switch side debate is intrinsically linked to this process. 
Kurr-Ph.D. student Communication, Penn State-9/5/13
Bridging Competitive Debate and Public Deliberation on Presidential War Powers
http://public.cedadebate.org/node/14
The second major function concerns the specific nature of deliberation over war powers. Given the connectedness between presidential war powers and the preservation of national security, deliberation is often difficult. Mark Neocleous describes that when political issues become securitized; it “helps consolidate the power of the existing forms of social domination and justifies the short-circuiting of even the most democratic forms.” (2008, p. 71). Collegiate debaters, through research and competitive debate, serve as a bulwark against this “short-circuiting” and help preserve democratic deliberation. This is especially true when considering national security issues. Eric English contends, “The success … in challenging the dominant dialogue on homeland security politics points to efficacy of academic debate as a training ground.” Part of this training requires a “robust understanding of the switch-side technique” which “helps prevent misappropriation of the technique to bolster suspect homeland security policies” (English et. al, 2007, p. 224). Hence, competitive debate training provides foundation for interrogating these policies in public. Alarmism on the issues of war powers is easily demonstrated by Obama’s repeated attempts to transfer detainees from Guantanamo Bay. Republicans were able to launch a campaign featuring the slogan, “not in my backyard” (Schor, 2009). By locating the nexus of insecurity as close as geographically possible, the GOP were able to instill a fear of national insecurity that made deliberation in the public sphere not possible. When collegiate debaters translate their knowledge of the policy wonkery on such issues into public deliberation, it serves to cut against the alarmist rhetoric purported by opponents. In addition to combating misperceptions concerning detainee transfers, the investigative capacity of collegiate debate provides a constant check on governmental policies. A new trend concerning national security policies has been for the government to provide “status updates” to the public. On March 28, 2011, Obama gave a speech concerning Operation Odyssey Dawn in Libya and the purpose of the bombings. Jeremy Engels and William Saas describe this “post facto discourse” as a “new norm” where “Americans are called to acquiesce to decisions already made” (2013, p. 230). Contra to the alarmist strategy that made policy deliberation impossible, this rhetorical strategy posits that deliberation is not necessary. Collegiate debaters researching war powers are able to interrogate whether deliberation is actually needed. Given the technical knowledge base needed to comprehend the mechanism of how war powers operate, debate programs serve as a constant investigation into whether deliberation is necessary not only for prior action but also future action. By raising public awareness, there is a greater potential that “the public’s inquiry into potential illegal action abroad” could “create real incentives to enforce the WPR” (Druck, 2010, p. 236). While this line of interrogation could be fulfilled by another organization, collegiate debaters who translate their competitive knowledge into public awareness create a “space for talk” where the public has “previously been content to remain silent” (Engels & Saas, 2013, p. 231). Given the importance of presidential war powers and the strategies used by both sides of the aisle to stifle deliberation, the import of competitive debate research into the public realm should provide an additional check of being subdued by alarmism or acquiescent rhetorics. After creating that space for deliberation, debaters are apt to influence the policies themselves. Mitchell furthers, “Intercollegiate debaters can play key roles in retrieving and amplifying positions that might otherwise remain sedimented in the policy process” (2010, p. 107). With the timeliness of the war powers controversy and the need for competitive debate to reorient publicly, the CEDA/Miller Center series represents a symbiotic relationship that ought to continue into the future. Not only will collegiate debaters become better public advocates by shifting from competition to collaboration, the public becomes more informed on a technical issue where deliberation was being stifled. As a result, debaters reinvigorate debate.
Public Sphere

Civil society is not neutral---the site of deliberation they seek to invigorate presupposes an equal access to the political which is not true due to the privileging of masculinity in their politics; the distinction they create between the ‘public’ and ‘private’ sphere is a false one meant to hide women from politics maintaining hierarchy and oppression  
Fraser 90 (Nancy, PhD, Professor of Political and Social Science and professor of philosophy at The New School in New York City, “Rethinking the Public Sphere: A Contribution to the Critique of Actually Existing Democracy,” http://api.ning.com/files/hRwSaOzKhGD-wGyDZuJeNffJvQrETo9IizI7bNRisAQ_/RethinkingthePublicSphere.pdf)
Now, let me juxtapose to this sketch of Habermas's account an alternative account that I shall piece together from some recent revisionist historiography. Briefly, scholars like Joan Landes, Mary Ryan, and Geoff Eley contend that Habermas's account idealizes the liberal public sphere. They argue that, despite the rhetoric of publicity and accessibility, that official public sphere rested on, indeed was importantly constituted by, a number of significant exclusions. For Landes, the key axis of exclusion is gender; she argues that the ethos of the new republican public sphere in France was constructed in deliberate opposition to that of a more woman- friendly salon culture that the republicans stigmatized as "artificial," "effeminate," and "aristocratic." Consequently, a new, austere style of public speech and behavior was promoted, a style deemed "rational," "virtuous," and "manly." In this way, masculinist gender constructs were built into the very conception of the republican public sphere, as was a logic that led, at the height of Jacobin rule, to the formal exclusion from political life of women.4 Here the republicans drew on classical traditions that cast femininity and publicity as oxymorons; the depth of such traditions can be gauged in the etymological connection between "public" and "pubic," a graphic trace of the fact that in the ancient world possession of a penis was a requirement for speaking in public. (A similar link is preserved, incidentally, in the etymological connection between "testimony" and "testicle.")5 Extending Landes's argument, Geoff Eley contends that exclusionary operations were essential to liberal public spheres not only in France but also in England and Germany, and that in all these countries gender exclusions were linked to other exclusions rooted in processes of class formation. In all these countries, he claims, the soil that nourished the liberal public sphere was "civil society," the emerging new congeries of voluntary associations that sprung up in what came to be known as "the age of societies." But this network of clubs and associations-philanthropic, civic, professional, and cultural-was anything but accessible to everyone. On the contrary, it was the arena, the training ground, and eventually the power base of a stratum of bourgeois men, who were coming to see themselves as a "universal class" and preparing to assert their fitness to govern. Thus, the elaboration of a distinctive culture of civil society and of an associated public sphere was implicated in the process of bourgeois class formation; its practices and ethos were markers of "distinction" in Pierre Bourdieu's sense,6 ways of defining an emergent elite, setting it off from the older aristocratic elites it was intent on displacing, on the one hand, and from the various popular and plebeian strata it aspired to rule, on the other. This process of distinction, more- over, helps explain the exacerbation of sexism characteristic of the liberal public sphere; new gender norms enjoining feminine domesticity and a sharp separation of public and private spheres functioned as key signifiers of bourgeois difference from both higher and lower social strata. It is a measure of the eventual success of this bourgeois project that these norms later became hegemonic, sometimes imposed on, sometimes embraced by, broader segments of society.7 Now, there is a remarkable irony here, one that Habermas's account of the rise of the public sphere fails fully to appreciate.8 A discourse of publicity touting accessibility, rationality, and the suspension of status hierarchies is itself deployed as a strategy of distinction. Of course, in and of itself, this irony does not fatally compromise the discourse of publicity; that discourse can be, indeed has been, differently deployed in different circumstances and contexts. Nevertheless, it does suggest that the relationship between publicity and status is more complex than Habermas intimates, that declaring a deliberative arena to be a space where extant status distinctions are bracketed and neutralized is not sufficient to make it so. Moreover, the problem is not only that Habermas idealizes the liberal public sphere but also that he fails to examine other, nonliberal, non-bourgeois, competing public spheres. Or rather, it is precisely because he fails to examine these other public spheres that he ends up idealizing the liberal public sphere.9 Mary Ryan documents the variety of ways in which nineteenth century North American women of various classes and ethnicities constructed access routes to public political life, even despite their exclusion from the official public sphere. In the case of elite bourgeois women, this involved building a counter-civil society of alternative woman-only voluntary associations, including philanthropic and moral reform societies; in some respects, these associations aped the all-male societies built by these women's fathers and grandfathers; yet in other respects the women were innovating, since they creatively used the here- tofore quintessentially "private" idioms of domesticity and motherhood precisely as springboards for public activity. Meanwhile, for some less privileged women, access to public life came through participation in supporting roles in male-dominated working class protest activities. Still other women found public outlets in street protests and parades. Finally, women's rights advocates publicly contested both women's exclusion from the official public sphere and the privatization of gender politics.'0 Ryan's study shows that, even in the absence of formal political incorporation through suffrage, there were a variety of ways of accessing public life and a multiplicity of public arenas. Thus, the view that women were excluded from the public sphere turns out to be ideological; it rests on a class- and gender-biased notion of publicity, one which accepts at face value the bourgeois public's claim to be the public. In fact, the historiography of Ryan and others demonstrates that the bourgeois public was never the public. On the contrary, virtually contemporaneous with the bourgeois public there arose a host of competing counterpublics, including nationalist publics, popular peasant publics, elite women's publics, and working class publics. Thus, there were competing publics from the start, not just from the late nineteenth and twentieth centuries, as Habermas implies." Moreover, not only were there were always a plurality of competing publics but the relations between bourgeois publics and other publics were always conflictual. Virtually from the beginning, counterpublics contested the exclusionary norms of the bourgeois public, elaborating alternative styles of political behavior and alternative norms of public speech. Bourgeois publics, in turn, excoriated these alternatives and deliberately sought to block broader participation. As Eley puts it, "the emergence of a bourgeois public was never defined solely by the struggle against absolutism and traditional authority, but..addressed the problem of popular containment as well. The public sphere was always constituted by conflict."12 In general, this revisionist historiography suggests a much darker view of the bourgeois public sphere than the one that emerges from Habermas's study. The exclusions and conflicts that appeared as accidental trappings from his perspective, in the revisionists' view become constitutive. The result is a gestalt switch that alters the very meaning of the public sphere. We can no longer assume that the bourgeois conception of the public sphere was simply an unrealized utopian ideal; it was also a masculinist ideological notion that functioned to legitimate an emergent form of class rule. Therefore, Eley draws a Gramscian moral from the story: the official bourgeois public sphere is the institutional vehicle for a major historical transformation in the nature of political domination. This is the shift from a repressive mode of domination to a hegemonic one, from rule based primarily on acquiescence to superior force to rule based primarily on consent supplemented with some measure of repression.13 The important point is that this new mode of political domination, like the older one, secures the ability of one stratum of society to rule the rest. The official public sphere, then, was-indeed, is-the prime institutional site for the construction of the consent that defines the new, hegemonic mode of domination.14
---Reject the affirmative --- Only a strategy of feminist separatism can challenge mankind’s drive towards global destruction. 
Weedon 1999
Chris, the Chair of the Centre for Critical and Cultural Theory at Cardiff University, Feminism, theory, and the politics of difference, p. 90-93
In the order of reason which has governed Western thought since the rise of Ancient Greek philosophy, feminine otherness is denied and reconstituted as a male-defined otherness. This results in the denial of subjectivity to potentially non-male-defined women. A maternal feminine subjectivity, were it to be realized, would enable women to step outside of patriarchal definitions of the feminine and become subjects in their own right. Whereas the unconscious in Freud and Lacan lays claim to fixed universal status, for Irigaray its actual form and content is a product of history. Thus, however patriarchal the symbolic order may be in Lacan, it is open to change. The question is how this change might be brought about. For Irigaray, the key to change is the development of a female imaginary. This can only be achieved under patriarchy in a fragmented way, as what she terms the excess that is realized in margins of the dominant culture. The move towards a female imaginary would also entail the transformation of the symbolic, since the relationship between the two is one of mutual shaping. This would enable women to assume subjectivity in their own right. Although, for Irigaray, the imaginary and the symbolic are both historical and changeable, this does not mean that, after thousands of years of repression and exclusion, change is easy. In a move not unlike that of ecofeminists, Irigaray suggests that the symbolic order, men and masculinity are shaped by patriarchy in ways which are immensely problematic not just for women but also for the future of the planet. The apparently objective, gender-neutral discourses of science and philosophy — the discourses of a male subject — have led to the threat of global nuclear destruction. In An Ethics of Sexual Difference (1993; original 1984), Irigaray suggests that the patriarchal male subject is himself shaped by the loss of the maternal feminine which motivates a desire for mastery: Man's self-affect depends on the woman who has given him being and birth, who has born/e him, enveloped him, warmed him, fed him. Love of self would seemingly take the form of a long return to and through the other. A unique female other, who is forever lost and must be sought in many others, an infinite number of others. The distance for this return can be conquered by the transcendence of God. The (female) other who is sought and cherished may be assimilated to the unique god. The (female) other is mingled or confused with God or the gods. (Irigaray 1993: 60-1; original 1984) Irigaray takes this theme further in Thinking the Difference: For a Peaceful Revolution (1994; original 1989) when she suggests that the desire for godlike mastery and transcendence has dire consequences for the world: Huge amounts of capital are allocated to the development of death machines in order to ensure peace, we are told. This warlike method of organising society is not self-evident. It has its m origin in patriarchy. It has a sex. But the age of technology has given weapons of war a power that exceeds the conflicts and risks taken among patriarchs. Women, children, all living things, including elemental matter, are drawn into the maelstrom. And death and destruction cannot be associated solely with war. They are part of the physical and mental aggression to which we are constantly subjected. What we need is an overall cultural transformation. Mankind [le peuple des homines] wages war everywhere all the time with a perfectly clear conscience. Mankind is traditionally carnivorous, sometimes cannibalistic. So men must eat to kill, must increase their domination of nature in order to live or to survive, must seek on the most distant stars what no longer exists here, must defend by any means the small patch of land they are exploiting here or over there. Men always go further, exploit further, seize more, without really knowing where they are going. Men seek what they think they need without considering who they are and how their identity is defined by what they do. To overcome this ignorance, I think that mankind needs those who are persons in their own right to help them understand and find their limits. Only women can play this role. Women are not genuinely responsible subjects in the patriarchal community. That is why it may be possible for them to interpret this culture in which they have less involvement and fewer interests than do men, and of which they are not themselves products to the point where they have been blinded by it. Given their relative exclusion from society, women may, from their outside perspective, reflect back a more objective image of society than can men. (Irigaray 1994: 4—5; original 1989) The destructive force of the patriarchal symbolic order makes all the more pressing Irigaray's project of creating a female imaginary and symbolic, specific to women, which might in its turn transform the male-defined symbolic order in the West, in which women figure only as lesser men. In this process, separatism becomes a strategy in the struggle for a nonpatriarchal society in which sexual difference is both voiced and valued: Let women tacitly go on strike, avoid men long enough to learn to defend their desire notably by their speech, let them discover the love of other women protected from that imperious choice of men which puts them in a position of rival goods, let them forge a social status which demands recognition, let them earn their living in order to leave behind their condition of prostitute — these are certainly indispensable steps in their effort to escape their proletarianization on the trade market. But if their goal is to reverse the existing order - even if that were possible - history would simply repeat itself and return to phallocratism, where neither women's sex, their imaginary, nor their language can exist. (1994: 106; original 1989)
The universal notion of the public sphere makes politicization impossible 
Travers 90 (Ann Travers, B.A. Simon Fraser University, “The Invisible Woman: A Feminist Critique of Habermas’s Theory of Communicative Action,” https://circle.ubc.ca/bitstream/handle/2429/29857/UBC_1990_A8%20T72.pdf?sequence=1)
Arguing from a postmodcrn/poststructural feminist perspective. Laclau and Mouffe highlight the importance of renouncing the unitary subject and notions of universal human nature. This is highly relevant for understanding the origin, constitution, and aims of new social movements. The public sphere, traditionally and historically, has been constructed as the arena for the expression of democratic ideals through the participation of certain individuals who qualify as citizens. The underlying principle of the public sphere is that within this space, differences are to be erased. These differences are assigned room only in the private realms. The public is to express the universal, the private the particular. Many new social movements, those consisting of marginalized groups in particular, respond to the so-called universality of the public sphere by showing that its very universality excludes them on the basis of their highly relevant particularity. A critique of principles of universality and the unitary subject allows us to see the purely social and hence arbitrary construction of these boundaries: What has been exploded is the idea and the reality itself of a unique public space of constitution of the political. what we are witnessing is a politicization far more radical than any we have known in the past, because it tends to dissolve the distinction between the public and the private, not in terms of the encroachment on the private by a unified public space, but in terms of a proliferation of radically new and different political spaces. We are confronted with a plurality of subjects, whose forms of constitution and diversity it is only possible to think of if we relinquish the category of 'subject' as unified and unifying essence. (Laclau and Mouffe. 1985: 189) Radically democratic new social movements contest universalism in principle and in practice and, logically, question the boundaries between the public and private spheres.
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Topicality
Moreover, arguing both sides does not mean you have to stop having an identity, it is the same as keeping an open mind, their argument are analogous to the dogmatic positions that racists and homophobes take “I don’t hate gay black people, they just go against my personal beliefs”  
English et al 2007
Eric English, Stephen Llano, Gordon R. Mitchell, Catherine E. Morrison, John Rief  and Carly Woods, Communications—University of Pittsburg “Debate as a Weapon of Mass Destruction,” Communication and Critical/Cultural Studies, Volume 4, Number 2, June, http://www.pitt.edu/~gordonm/JPubs/EnglishDAWG.pdf
It is our position, however, that rather than acting as a cultural technology expanding American exceptionalism, switch-side debating originates from a civic attitude that serves as a bulwark against fundamentalism of all stripes. Several  prominent voices reshaping the national dialogue on homeland security have come  from the academic debate community and draw on its animating spirit of critical  inquiry. For example, Georgetown University law professor Neal Katyal served as lead  plaintiff ’s counsel in Hamdan , which challenged post-9/11 enemy combat defini-  tions.12 The foundation for Katyal’s winning argument in Hamdan was laid some  four years before, when he collaborated with former intercollegiate debate champion  Laurence Tribe on an influential Yale Law Journal addressing a similar topic.13 Tribe won the National Debate Tournament in 1961 while competing as an  undergraduate debater for Harvard University. Thirty years later, Katyal represented  Dartmouth College at the same tournament and finished third. The imprint of this  debate training is evident in Tribe and Katyal’s contemporary public interventions,  which are characterized by meticulous research, sound argumentation, and a staunch  commitment to democratic principles. Katyal’s reflection on his early days of  debating at Loyola High School in Chicago’s North Shore provides a vivid  illustration. ‘‘I came in as a shy freshman with dreams of going to medical school.  Then Loyola’s debate team opened my eyes to a different world: one of argumentation  and policy.’’ As Katyal recounts, ‘‘the most important preparation for my career came  from my experiences as a member of Loyola’s debate team.’’14 The success of former debaters like Katyal, Tribe, and others in challenging the  dominant dialogue on homeland security points to the efficacy of academic debate as  a training ground for future advocates of progressive change. Moreover, a robust  understanding of the switch-side technique and the classical liberalism which  underpins it would help prevent misappropriation of the technique to bolster  suspect homeland security policies. For buried within an inner-city debater’s files is a  secret threat to absolutism: the refusal to be classified as ‘‘with us or against us,’’ the  embracing of intellectual experimentation in an age of orthodoxy, and reflexivity  in the face of fundamentalism. But by now, the irony of our story should be  apparent *the more effectively academic debating practice can be focused toward  these ends, the greater the proclivity of McCarthy’s ideological heirs to brand the  activity as a ‘‘weapon of mass destruction.’’ 

---SSD allows us to TEST ideas and experiment with arguments---the static fixedness under their interpretation cannot result in the same educational benefits  
Koehle 2010
Joe, Phd candidate in communications at Kansas, former West Georgia debater, http://mccfblog.org/actr/wp-content/uploads/2010/12/Koehle_Paper_ACTR-editedPDF.pdf.
Much like criticism of the sophists has persisted throughout time; criticism of switch side debate has been a constant feature since the advent of tournament-style debating. Harrigan documents how numerous these criticisms have been in the last century, explaining that Page 15 Koehle 15 complaints about the mode of debate are as old as the activity itself (9). The most famous controversy over modern switch side debate occurred in 1954, when the U.S. military academies and the Nebraska teachers‟ colleges decided to boycott the resolution: “Resolved: That the United States should extend diplomatic relations to the communist government of China.” The schools that boycotted the topic argued that it was ethically and educationally indefensible to defend a recognition of communists, and even went so far as to argue that “a pro-recognition stand by men wearing the country‟s uniforms would lead to misunderstanding on the part of our friends and to distortion by our enemies” (English et al. 221). Switch side debate was on the defensive, and debate coaches of the time were engaged in virulent debate over the how to debate. The controversy made the national news when the journalist Edward Murrow became involved and opined on the issue in front of millions of TV viewers. English et al. even go so far as to credit the “debate about debate” with helping accelerate the implosion of the famous red- baiting Senator Joseph McCarthy (222). The debate about debate fell back out of the national spotlight after the high-profile incident over the China resolution, but it never ended in the debate community itself. The tenor of the debate reached a fever pitch when outright accusations of modern sophistry (the bad kind) were published in the Spring 1983 edition of the National Forensic Journal, when Bernard K. Duffy wrote, “The Ethics of Argumentation in Intercollegiate Debate: A Conservative Appraisal.” Echoing the old Platonic argument against sophistic practice, Duffy argued that switch side debate has ignored ethical considerations in the pursuit of teaching cheap techniques for victory (66). The 1990‟s saw a divergence of criticisms into two different camps. The first camp was comprised of traditional critics who argued that debate instruction and practice promoted form over substance. For example, a coach from Boston College lamented that absent a change,  “Debate instructors and their students will become the sophists of our age, susceptible to the traditional indictments elucidated by Isocrates and others” (Herbeck). Dale Bertelstein published a response to the previously cited article by Muir about switch side debate that launched into an extended discussion of debate and sophistry. This article continued the practice of coaches and communications scholars developing and applying the Platonic critique of the sophists to contemporary debate practices. Alongside this traditional criticism a newer set of critiques of switch side debate emerged. Armed with the language of Foucauldian criticism, Critical Legal Studies, and critiques of normativity and statism, many people who were uncomfortable with the debate tradition of arguing in favor of government action began to question the reason why one should ever be obliged to advocate government action. They began to argue that switch side debate was a mode of debate that unnecessarily constrained people to the hegemony of debating the given topic. These newer criticisms of switch side debate gained even more traction after the year 2000, with several skilled teams using these arguments to avoid having to debate one side of the topic. William Spanos, a professor of English at SUNY Binghamton decided to link the ethos of switch side debate to that of neo-conservatism after observing a debate tournament, saying that “the arrogant neocons who now saturate the government of the Bush…learned their „disinterested‟ argumentative skills in the high school and college debate societies and that, accordingly, they have become masters at disarming the just causes of the oppressed.” (Spanos 467) Contemporary policy debate is now under attack from all sides, caught in its own dissoi logoi. Given the variety of assaults upon switch side debate by both sides of the political spectrum, how can switch side debate be justified? Supporters of switch side debate have made many arguments justifying the value of the practice that are not related to any defense of sophist Page 17 Koehle 17 techniques. I will only briefly describe them so as to not muddle the issue, but they are worthy of at least a cursory mention. The first defense is the most pragmatic reason of all: Mandating people debate both sides of a topic is most fair to participants because it helps mitigate the potential for a topic that is biased towards one side. More theoretical justifications are given, however. Supporters of switch side debate have argued that encouraging students to play the devil‟s advocate creates a sense of self-reflexivity that is crucial to promoting tolerance and preventing dogmatism (Muir 287). Others have attempted to justify switch side debate in educational terms and advocacy terms, explaining that it is a path to diversifying a student‟s knowledge by encouraging them to seek out paths they may have avoided otherwise, which in turn creates better public advocates (Dybvig and Iversen). In fact, contemporary policy debate and its reliance upon switching sides creates an oasis of argumentation free from the demands of advocacy, allowing students to test out ideas and become more well-rounded advocates as they leave the classroom and enter the polis (Coverstone). Finally, debate empowers individuals to become critical thinkers capable of making sound decisions (Mitchell, “Pedagogical Possibilities”, 41).  


A/T we meet
a/t predictability

a/t derrida
They misread derrida – he thinks political engagement is good and that we need to not ignore the other in our discussions. Dialogue solves because it forces listening.
Wright 1995
Terence Wright, “The Ethics of Deconstruction: Derrida and Levinas. - book reviews”, Style, Winter 1995, http://findarticles.com/p/articles/mi_m2342/is_n4_v29/ai_18348497/pg_4/
Much of the most influential reading theory and practice of our time . . .  would confine texts to themselves, locking them up in "the prison-house of  language." Language is proposed as self-referring, and so are texts. So  history, the world of things and people, the varied outside of texts, gets  deferred, waived, put off as no longer central to what matters in reading  games. Reading is reading. By contrast, the argument in this book is that  reading can never be simply reading. Reading [the process] is, for example,  also Reading [the place]. (1)  The act of reading, in other words, can never ignore the contexts in which texts are produced, to which they refer, and in which they are read. As in Holland (the person), the villain of the piece is Saussure, or, rather, naive misreadings of Saussure that fail to notice an ambiguity about his doctrine of the arbitrariness of the sign. Saussure insists, convincingly enough, that the linguistic sign is arbitrary, in the sense that there is no necessary connection in English between the signifier "cat" and its signified, the mental concept of a little furry animal with four legs, a tail, and a miaow. Phonetics can quite happily study the various systems of difference that enable such signs to function in different languages. "What goes wrong" for Cunningham in much second-hand understanding of structuralism, is that  the proposition that signs are arbitrary . . . gets extended, glibly and  strangely, to deny that signs are related to the world at all and to suggest  that languages, and so texts, exist quite cut off from the things and the  world that they seem to refer to. This is the fallacy of extrapolating wildly  from the system of phonemic differences that comprise langue to the level of  semantics and semantic operation. (20)  Cunningham brings in Emile Benveniste as witness to the fact that the very examples of arbitrariness provided by Saussure confirm the necessary relation of signs to the world to which they refer: whether the signs are produced in French, German, or English, boeuf, Ochs, and cow "are necessarily, ungluably, attached to the mooing creatures they from then on denote" (22).  With Derrida there is a similar confusion over the extent to which he is supposed to deny reference, a confusion produced by the multiple meanings of a phrase such as the notorious "Il n'y a pas de hors-texte" for which Gayatri Spivak provides two possible translations: "There is nothing outside of the text [there is no outside text]." The whole point of the passage in Of Grammatology in which this phrase occurs is that everything is textual in the sense that it is understood through cultural codes already in place, hence Derek Attridge's suggested translation, in a note to Derrida's Acts of Literature, "There is no outside-the-text" (24). Cunningham recognizes that Derrida has frequently disowned early American versions of deconstruction that denied all reference, that his own writing of the 1970s focused on the importance of context, and that he has always engaged with political issues such as racism, nuclear weapons, and education. He quotes Derrida's insistence in the "Afterword" to Limited Inc that "the concept of text or of context which guides me embraces and does not exclude the world, reality, history" (25). This "Afterword," incidentally, has the subtitle "Toward an Ethic of Discussion," and Derrida's main point is that discussion, like reading, needs to pay attention to the other, to the text, unlike the claims of many misreaders of his own work, such as Jurgen Habermas, who manage to dismiss him without ever citing this work. Such misreading is what Derrida and his followers decry in their call for an ethics of reading, to which I will return in a moment. 

AT: Language Indeterminate 
Obviously words have no absolute meaning, but it’s possible to assign meaning – evaluate language situationally: that is, words can have meaning in the debate context
Knops 7 (Andrew, Birmingham sociology professor, “Debate: Agonism as Deliberation – On Mouffe's Theory of Democracy”, Journal of Political Philosophy, 15.1, Sage)
As Pitkin explains, Wittgenstein's version of language suggests that we learn terms through practice. The traditional account of language learning views it as the process of associating a term, for example a name, with a particular object or picture of that object in our heads. We can then apply that name when we encounter the object again. We associate a definition with that name, and it becomes a label for the object.5 While language can be learned and used in this way, Wittgenstein argues that this is a very limited account, which only explains a small section of what we use language to do. What about learning the words ‘trust’, ‘spinster’ or ‘envy’?6 He therefore develops a more comprehensive account of language learning which sees it as a particular practice. We learn to use a particular phrase in a particular context. Having heard its use in a context before, we hear it repeated in similar circumstances. We therefore learn to associate it with aspects of those circumstances, and to reproduce and use it in those circumstances for ourselves. So, for example, the (polite!) child learns that “Please may I have the marmalade?” results in the person who uttered it being passed the marmalade. They make the same sounds, and they are themselves passed the marmalade. They later learn that “Please may I have the jam?” leads to their being passed the jam. Finally, they understand that “Please may I have x?” will lead to their being given whatever they choose to substitute for x. This example is helpful because it shows how the meaning of a word can be refined through its use. It may be that a child initially only associates “Please may I have . . .” with marmalade. It is only when the same words are used to elicit the passing of another object – in our example, jam – that they associate it with that other object, and then eventually, after several iterations, with any object. This process may also involve them using the phrase, and projecting it into new contexts of their own. It may also, of course, involve them making mistakes, which are then corrected. Because words are developed through repeated use in this way, they rarely have settled meanings. By applying them to new contexts, we can use them to focus on different aspects of meaning. Pitkin suggests the example of ‘feed the monkey’ and ‘feed the meter’.7 Prior to such application, however, we may only have had a vague idea of the word's meaning, gathered through past usage. In most, if not all, cases this process is ongoing. So words are learned through a kind of ‘training’ or ‘practice’, and learning or understanding a word is an activity that involves using the word in the correct situation. It is not a case of applying a clear-cut rule to a definite situation.8 Because words develop through practices and their use in particular situations, and in many cases we continue to develop their meaning through such use, very rarely will a term have a single, fixed meaning. Rather, Wittgenstein argues, the different situations in which such a general term is used are like separate language games. Just like moves in a game, words that have meaning when used in one situation may be meaningless when used in another. For example, we cannot talk of ‘checking the King’ in football. While there are connections between games, they are linked like members of a family: some share the same colour eyes, others the same shape of nose, others the same colour hair, but no two members have all the same features.9 Wittgenstein also uses the analogy of an historic city to show how language builds up. While some areas may be uniform, many have been added to higgledy-piggledy, with no clear pattern over how streets are laid out, or which run into which.10 Wittgenstein therefore argues that it is impossible to assimilate the operation of all language to a single model, such as the ‘picture theory’ or label model of meaning. Different language games have different rules, and we can only discover these by investigating particular practices of use in specific cases.11 However, Wittgenstein concedes that there must be some kind of regularity to our use of words. Without some form of consistency, we could not know that our use of a word in a new context was supposed to indicate or evoke a similar context in which the word had been used in the past. That words do so, Wittgenstein argues, is due to their basis in activity– they are used by us in certain situations – and that such use is grounded ultimately in activities that are shared by groups of us, or all of us. Cavell sums this up well when he says: We learn and teach words in certain contexts, and then we are expected, and expect others, to be able to project them into further contexts. Nothing insures that this projection will take place, just as nothing insures that we will make, and understand, the same projections. That on the whole we do is a matter of our sharing routes of interest and feeling, modes of response, senses of humour and of significance and of fulfilment, of what is outrageous, of what is similar to what else, what a rebuke, what forgiveness, of when an utterance is an assertion, when an appeal, when an explanation – all the whirl of organism Wittgenstein calls ‘forms of life’.12 These forms of life are not so much constituted by, but constitute, language. They serve as its ‘ground’. Therefore, although the process of explaining a term, and of reasoning in language, may continue up to a point, it will always come to an end and have to confront simple agreement in activity, ways of going on, or forms of life. Mouffe sees this account as ruling out the possibility of rational consensus. Following Tully, she argues that the fact that arguments are grounded in agreement in forms of life, which constitute a form of practice marking the end point of explanation or reasons, means that all attempts at rational argument must contain an irrational, practical element.13 Neither is it possible to suggest, as she accuses Peter Winch of doing, that we can see forms of life as some underlying regularity, which argument or reasoning can then make explicit. Again with Tully, she contends that the ‘family resemblance’ or ‘historic city’ analogy for the development of language shows it to be far too varied and idiosyncratic for such an account.14 Yet I would like to argue that Wittgenstein's theory as characterised above does not rule out rational argument, and the possibility of consensus, at least in principle. Wittgenstein himself characterises the offering of reasons as a kind of ‘explanation’. This much is granted by Tully.15 Explanations are requested by someone unfamiliar with a practice, who would like to understand that practice. Wittgenstein sees this as a completely legitimate use of language and reason.16 This is not surprising, as this process of explanation is precisely the form of language learning that he sets out. A person uses a term based on their understanding of its use from their past experiences. This projection either meets with the predicted response, or a different one. If the latter, the person modifies their understanding of the term. It is only when we go further, and assume that there can be an explanation for every kind of confusion, every kind of doubt, that we get into trouble.17 But this is precisely not what a deliberative theory of reasoning holds. A deliberative theory of reasoning models communicative reason – reason used to develop mutual understanding between two or more human beings. To this extent, the truths that it establishes are relative, though intersubjective. They hold, or are useful for, the collectivity that has discursively constructed them. They do not claim to be objective in an absolute sense, although the concept can be extended, in theory, to cover all people and hence to arrive as closely as possible to the notion of an absolute. The process that Habermas calls ‘practical discourse’18 and the process that Wittgenstein calls ‘explanation’ are basically one and the same. Both are synonyms for deliberation. Habermas sees the essentially rational nature of language as the capacity for a statement to be rejected, in the simplest case with a ‘no’.19 It is with this response that the request for reasons, latent in all rational statements, is activated.20 If we widen the sense of rejection meant by Habermas beyond the paradigm case of the utterance of a ‘no’ to the broader case of a failure to elicit an expected response, we can see the similarities between Habermas’ notion of deliberation and Wittgenstein's concept of explanation. Like Wittgenstein, Habermas sees ‘normal’ language use as taking place against a backdrop of conventionally shared meanings or understandings.21 It is only when this assumption breaks down, when the response differs from what was expected, that deliberation is required. Shared understandings and usage are established anew, through a dialogical sharing of reasons, or explanations, which repairs the assumption that we do use these words in similar ways.22
a/t aff prereq
---There is no prerequisite to imagining new forms of institutions --- Their deferral from fiat and the imagination of material change collapses effective politics and ends in totalitarianism. 
Leung 2012
Gilbert, University of London, Quoting Slavoj Zizek in ‘Rights, Politics and Paradise: Notes on Zizek’s Silent Voice of a New Beginning,’ Critical Legal Thinking, http://criticallegalthinking.com/2012/03/14/rights-politics-and-paradise-notes-on-zizek/
Zizek has been arguing for a long time that to effect real change, the first step we need to take is a backwards one, to retreat from pseudo-​​activities that make us feel as if we are doing something — including ad hoc and ephemeral protests — but which in reality change nothing. Such a retreat he has called “passive aggressivity”: the potent gesture of withdrawal from systems of ideological repres­sion, the dignified and even Ghandian refusal to parti­cip­ate. In this con­text, the title of his talk makes sense: the silent voice of a new beginning is the withdrawal from hegemonic discourses, the ‘no, we would prefer not to’ that precedes the ‘yes, we demand’. Today, Zizek sees the need for more. Saying ‘no’ is the first step, but the sub­sequent affirmation of the necessity for change requires not only the formulation of political demands, but also some idea of how an alternative society can be organized; or in his words: “ … I think it is important that we start to shift focus from the purely, let me call it ‘negative gesture’ — we reject this debt — to at least try to play with, to imagine, alternative modes of organization” [58m22s]. Zizek is concerned with ensuring the protests effect real change and with how any change can be maintained while avoiding the spectre of totalitarianism. Using Greece as an example, he wonders how things would be organized if the State were to collapse and the ‘people’ were to take over. What would happen at such a juncture? At this point there is an interesting and polemical intervention by Costas Douzinas, who suggests that Zizek has the problem the wrong way round. The question of what happens after some new régime takes over will involve, in Douzinas’s words, a “long process in which programmes will be created … a long democratic process”. The real problem, therefore, is not what is going to happen after any revolution, but how to get there in the first place. Following a series of arguments and counter-arguments over the pertinence, amongst other things, of direct democracy, the debate quickly escalates: Zizek:  This is for me the crucial problem and when you say, “well, it’s a long process, we will find it”, it’s just rhetorics. Of course it’s a long process … but your position is basically, if I’ve got it correctly, we cannot say anything, we will see what happens. I mean this is for me a little bit too risky … The big problem is: can we imagine another way of what Gramsci called the “new order” of things functioning normally in a different way. Douzinas: But what you’re saying … the “new order” — this is total eschatology. Zizek: No, because I’m not saying that this is the end of history. Douzinas: No no, what you’re telling us is we have to know how paradise is. Before we know what paradise is we’re not going to make any attempt to get there. And what I’m say­ing is that it is much more import­ant to try to get to para­dise and once we get there we’ll work it out. Because your recipe and your advice all over the world to these move­ments, to people who are stand­ing up and mobil­iz­ing and so on, is that before you have a full blue­print of how soci­ety is going to be after the change you should not do any­thing. Do a bit of protest, do a bit of hippy­dom here and hippy­dom there, and since you do not have your full con­sti­tu­tional order and party in place, for­get it! Zizek: I never said this. What I said is, on the con­trary, that if you just want to go to a paradise without knowing where you are going you can well end in hell. Douz­i­nas: Indeed, this is the chance you take. As [Wal­ter] Ben­jamin said, the worst and best are very close to one another, but unless you aim for the best you don’t get anywhere. Zizek: Let me be concrete. I never spoke about what will be. Who knows what will be? … But my point is this one: I don’t think you can simply say how to get to paradise. Paradise is there. If there is a lesson to be drawn from the sad 20th century experience, it is that the germs of paradise must be already here in how we are organizing … and direct democracy is not enough … Douz­i­nas: You’re a very ima­gin­at­ive guy so use your ima­gin­a­tion and give us some alternative … Zizek: … our focus should … be … on different forms of representation. There lies the true creative work. In normal times, you cannot have permanent activity [in terms of horizontal or direct democracy], you need representation, but you need a type of representation, maybe even less democratic, I don’t know. Douzinas: I don’t think we disagree. Zizek: Yeah … can’t you see what worries me is that we will have a beautiful protest and then this protest will disappear and then all that will remain is that we will feel very well: what a nice time we had dur­ing the protest. Show me what will remain, show me what will remain as new institutional forms!
AT: UQ---No Politics 
We access a better internal link to repoliticization 
Schaap, Exeter politics senior lecturer, 2005
(Andrew, Poltiics, 25.1, February)
Learning political theory is largely about acquiring a vocabulary that enables one to reflect more critically and precisely about the terms on which human beings (do and should) co-operate for and compete over public goods, symbolic and material. As such, political theory is necessarily abstract and general. But, competency in political theory requires an ability to move from the general to the particular and back again, not simply by applying general principles to particular events and experiences but by reflecting on and rearticulating concepts in the light of the particular. Role play is an effective technique for teaching political theory because it requires that students employ political concepts in a particular context so that learning takes place as students try out new vocabularies together with their peers and a lifelong learner in the subject: their teacher.
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And it makes the racialized body excluded from material change which makes the public sphere they hope to revitalize coopted by the same majority that created torture, murder and inhumane practices to begin with. The neutrality their public sphere relies upon asks us to check our identity at the door – it tells us we can participate as long as we leave our identities outside. That is not participation and it chills true deliberation or a sharing of ideas. 
Travers 90 (Ann Travers, B.A. Simon Fraser University, “The Invisible Woman: A Feminist Critique of Habermas’s Theory of Communicative Action,” https://circle.ubc.ca/bitstream/handle/2429/29857/UBC_1990_A8%20T72.pdf?sequence=1)
First, in light of a feminist analysis of the division between the personal and the political, individual agency is negated by this model in that it is not what individuals choose to keep private but particularity that is forced into privacy. Historically this has meant the exclusion of women and other marginalized groups from full participation in the public realm. And this is not incidental - it is integral to the bourgeois notion of the separation between public and private. Iris Young refers to Hannah Arendt's insistence that the private is "ety mo logically related to deprivation...The private, in this traditional notion, is connected with shame and incompleteness...and, implies excluding bodily and personally affective aspects of human life from the public." (Young. 1987: 74) Particularity becomes especially meaningful when we realize that power claims universality as its own; powerful groups define their interests and characteristics in universal terms while particularity is assigned to characteristics or individuals who are other: the distinction between public and private as it appears in modern political theory expresses a will for homogeneity that necessitates the exclusion of many persons and groups, particularly women and racialized groups culturally identified with the body, wildness and irrationality. In conformity with the modern ideal of normative reason, the idea of the public in modern political theory and practice designates a sphere of human existence in which citizens express their rationality and universality, abstracted from their particular situations and needs and opposed to feeling. (Young, 1987:73) Women and/or women's particular interests are excluded, historically and currently, from the realm of the universal. Participants in the public sphere are expected to be neutral. As Simone de Beauvoir (1949) argued, however, neutrality is highly suspect as in the Western conceptualization of male and female, male is viewed as both positive and neutral while female is negative Habermas's commitment to the principles of universality and impartiality therefore commit him to a vision of a public realm which is inaccessible to women and other marginalized groups. Habermas's defense of modernity crumbles at this point. His argument that we have simply chosen the wrong form of modernity loses credibility as we acknowledge that principles of exclusion are not incidental to bourgeois ideals but integral components. Feminists have shown that the theoretical and practical exclusion of women from the universalis! public is no mere accident or aberration. The ideal of the civic public exhibits a will to unity, and necessitates the exclusion of aspects of human existence that threaten to disperse...brotherly unity... especially the exclusion of women. (Young, 1987: 59) A further and related point refers to the definition of appropriate forms of discourse within the public realm. Habermas's persistent placement of rationality and irrationality as opposites rules out affectivity, passion, and play as forms of communication (Young. 1987: 71). Ultimately, the public sphere which Habermas insists must be revitalized is a rather restricted, restrictive, and oppressive social institution. Its openness is illusory: all may enter it providing they leave their particularity - their gender, sexuality, race. age. class and cultural background at the door. The "neutral" individual which emerges after particularities are stripped, for all intents and purposes, is white, male and middle class.

 

AT: We Repolicitize

Our argument is not that repoliticizing the public sphere is bad, but rather how you do it is bad – it reifies the ideas of neutrality which allow for the masculine subject to be the ideal in deliberation – only a feminist approach is able to solve 
Travers 90 (Ann Travers, B.A. Simon Fraser University, “The Invisible Woman: A Feminist Critique of Habermas’s Theory of Communicative Action,” https://circle.ubc.ca/bitstream/handle/2429/29857/UBC_1990_A8%20T72.pdf?sequence=1)
Habermas makes a good case for the need to revitalize the public sphere. From a feminist perspective this is not problematic in principle. In fact, it is highly desirable and necessary. However, the nature of the public sphere and boundaries between the public sphere and the private must be revised. The first thing that a feminist conception of the public sphere must involve is the centrality of individual agency in deciding what is to be personal. The personal must therefore be understood as an individual's right to privacy. The second principle guiding a feminist conception of the public sphere is the need to allow for a multiplicity of forms of expression, not just sober, rational, discussion. As Iris Young insists, the distinction between public and private should not reflect an opposition between reason and affectivity and desire, or between universal and particular (Young, 1987: 73). Instead, the public realm must welcome affectivity. passion and play. Of central importance, universality and impartiality must not be the guiding principles of the public sphere. A consensus orientation overlooks particularity and partiality and assumes that there is something universal which underlies all our differences. Again, this universality alludes to a conception of neutrality which is artificial and reflective of power configurations. The pursuit of compromise with the awareness of difference is a far more constructive goal. In short, a feminist perspective necessitates the abandonment of these liberal humanist ideals and the social, economic, and political configuration of modernity.



AT: Gendered Language
---No Impact and Empirically Denied --- Persian completely eliminated gendered language and Iran has yet to become a feminist utopia. 
Ross 2000
Kelly L., PhD in Philosophy @ Los Angeles Valley College, Against the theory of "Sexist Language," www.friesian.com/language.htm
But all of "sexist language" doctrine as a theory can actually be tested:  We would expect that if linguistic gender were a correlate of social form, an engine for the enforcement of patriarchy or a reflection of the existence of patriarchy, then we would find it present in sexist or patriarchal societies and absent in non-sexist or non-patriarchal societies. In fact, the presence of gender in language bears no relation whatsoever to the nature of the corresponding societies. The best historically conspicuous example is Persian. Old Persian, like Greek, Latin, and Sanskrit, had the original Indo-European genders of masculine, feminine, and neuter. By Middle Persian all gender had disappeared. This was not the result of Persian feminist criticism, nor was it the result of the evolution of an equal opportunity society for women. It just happened -- as most kinds of linguistic change do. Modern Persian is a language completely without gender. There are not even different words for "he" and "she," just the unisex un. (There are not even different titles for married and unmarried women:  Persian khânum can be translated as "Ms.") Nevertheless, after some progress under Western influence, the Revolutionary Iran of the Ayatollah Khomeini retreated from the modern world into a vigorous reëstablishment of mediaevalism, putting everyone, especially women, back into their traditional places. So the advice could be:  If someone wants "non-sexist language," move to Iran. But that probably would not be quite what they have in mind.


The fact that they try to know the intent of our individual words and censor them is the basis for totalitariansim 
Ross 2000
Kelly L., PhD in Philosophy @ Los Angeles Valley College, Against the theory of "Sexist Language," www.friesian.com/language.htm
First of all, the theory of "sexist language" seems to say that words cannot have more than one meaning: if "man" and "he" in some usage mean males, then they cannot mean both males and females in other usage (i.e. nouns and pronouns can have both masculine and common gender). Although univocal meanings were once the ideal of philosophical schools like Logical Positivism, this view is absurd enough as a rule for natural languages (where equivocal meanings and ambiguity emerge through usage) that there is usually a more subtle take on it:  that the use of "man" or "he" to refer to males and to both males and females means that maleness is more fundamental than femaleness, "subordinating" femaleness to maleness, just as in the Book of Genesis the first woman, Eve, is created from Adam's rib for the purpose of being his companion. Now, the implication of the Biblical story may well be precisely that Adam is more fundamental than Eve, but the Bible did not create the language, Hebrew, in which it is written. If we are going to talk about the linguistic structure of Hebrew as distinct from the social ideology of the Bible, it is one thing to argue that the system of grammatical gender allowed the interpretation of gender embodied in the story of Adam and Eve and something very much different to argue that such an interpretive meaning necessarily underlies the original grammar of Hebrew -- or Akkadian, Arabic, Greek, French, Spanish, English, Swahili, etc. -- or that such a system of grammatical gender requires such an interpretation. What a language with its gender system means is what people use it to mean. It is an evil principle to think that we can tell other people what they mean by what they say, because of some theory we have that makes it mean something in particular to us, even when they obviously mean something else. Nevertheless, there is now a common principle, in feminism and elsewhere (especially flourishing in literary criticism), that meaning is only in the response of the interpreter, not in the mind of the speaker, even if the speaker is to be sued or charged with a crime for the interpreter having the response that they do. There is also on top of this the Marxist theory of "false consciousness," which holds that "true" meaning follows from the underlying economic structure, today usually just called the "power" relationships. Most people are unaware of the power relationships which produce the concepts and language that they use, and so what people think they mean by their own statements and language is an illusion. The implications of these principles are dehumanizing and totalitarian:  what individual people think and want is irrelevant and to be disregarded, even by laws and political authorities forcing them to behave, and speak, in certain ways. But they are principles that make it possible to dismiss the common sense view that few people speaking English who said "man" in statements like "man is a rational animal" were referring exclusively to males, even though this usage was clear to all, from the context, for centuries before feminism decided that people didn't "really" mean that. But even if some speakers really did mean that, it is actually irrelevant to the freedom of individuals to mean whatever they intend to mean through language in the conventionally available forms that they choose. What was meant by the gender system in the languages that ultimately gave rise to Hebrew is lost in whatever it was that the speakers of those languages were saying to each other; but what we can say about the functioning of gender systems and about language in general is very different from the claims that the theory of "sexist language" makes.
